Pupil premium strategy statement

This statement details our school’s use of pupil premium (for the 2024 to 2025 academic
year) funding to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our

school.

School overview

Detall

Data

School name

Janet Duke Primary School

Number of pupils in school

612

Proportion (%) of pupil premium eligible pupils

342 (55.9%)

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2022-2023 to 2025-2026

Date this statement was published

December 2025

Date on which it will be reviewed July 2026

Statement authorised by Mrs H. Phelps-Knights,
Headteacher

Pupil premium lead Mrs G. Wright,

Deputy Headteacher

Governor / Trustee lead

Mrs M. Sandercock,
Lead for Disadvantaged Pupils

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £506,010
Recovery premium funding allocation this academic year £0

Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year £506,010
If your school is an academy in a trust that pools this

funding, state the amount available to your school this

academic year




Part A: Pupil premium strategy plan

Statement of intent

Our intent is that all pupils, irrespective of their backgrounds or the challenges they
face, deserve to receive a quality education and make good progress across all subject
areas.

Disadvantage at Janet Duke may arise in many different ways. We recognise that our
families and young children come from different backgrounds with their own challenges
and barriers which may or may not be supported by external agencies and funding.
The activity we have outlined in this statement is also intended to support all of these
children, regardless of whether they receive Pupil Premium funding or not.

Our ultimate objectives are:

e To enable our pupils to access the curriculum and therefore make better than
expected progress to narrow the attainment gap between disadvantaged and
non-disadvantaged pupils.

We aim to do this by:

e Ensuring all children receive high-quality teaching.

e Adopting a whole school approach in which all staff take responsibility for pupil’s
outcomes and raising expectations.

e Acting on early intervention at the point when the need is identified.

e Assessing the needs of individuals using robust diagnostic assessment and not
assumptions, to provide targeted support.

e Developing the pupil’s social, emotional and mental health needs (SEMH).

e Developing the children’s speech and language skills and broadening their
vocabulary.

e Having a high emphasis on learning to read so children can access learning.

e Providing small group and 1:1 support.

e Equality and access to the curriculum for all.

e Providing experiences and opportunities beyond the National Curriculum.

e Working collaboratively with other schools to development good practice.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge

number

1 Development of language and vocabulary across the school and particular in

the early years.
Assessments and observations of children indicate that children enter school
with under developed oral language skills and vocabulary gaps.

2 Raising attendance and punctuality for identified families.

Two thirds of the children with low attendance are disadvantaged. 70% of
persistent absentees this year are disadvantaged.

Our assessments and observations indicate that absenteeism is negatively
impacting on pupil’s progress.

3 Developing pupil’'s awareness of SEMH needs for themselves and others.
Our assessments, observations and discussions with pupils and families have
identified social and emotional issues for many pupils, notably due to external
influences.

These challenges are impacting on attainment.
Supporting the community with external influences of the local area

4 Internal assessments indicate that the gap in attainment between
disadvantaged and non-disadvantaged pupils is wider in EYFS and KS1. The
gap in attainment closes throughout Key Stage 2.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

By the end of EYFS or KS1, children have the
appropriate level of speech and language
skills in order to access the curriculum.

Developing the children’s speech and
language skills and broadening their
vocabulary.

Children’s language understanding to be
ARE through the language screen
assessment by the end of Key Stage 1.

Those children that have been referred to
speech and language are receiving
intervention within school or have
successfully completed a course of therapy
externally.

Improvement of attendance of the
disadvantaged pupils.

The overall attendance of pupils is 96% or
above. The attendance gap between
disadvantaged and their non-disadvantaged
peers is reduced.




The percentage of all pupils who are
persistently absent is reduced and the figure
among disadvantaged pupils is no more
than 10% lower than their peers.

Developing the pupil’s social, emotional
and mental health needs (SEMH)

Children can access the curriculum as they
are ‘ready to learn’.

Become more resilient

Children are emotionally aware

Children are showing progress through data
and books.

Children are successfully completing play
therapy sessions.

The attainment gap in Reading, Writing and
Maths is wider in KS1 and is generally within
10% in KS2.

To narrow the attainment gap in KS1.

KS1 gap in attainment to be reduced to
within 10%.

KS2 gap in attainment to continue to
narrow.

To narrow the attainment gap in Phonics.

75% of children achieved the expected
standard in the Phonics Screening check.

RW!I lessons are judged to be at least good.

Progress is shown through RWI
assessments.

To narrow the attainment gap in Reading.

Children to be reading at ARE assessed
through standardised reading ages.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £155,620.15

Activity Evidence that supports this approach Challenge
number(s)
addressed

HLTASs Previous years have shown that consistency in adults, 2/3/4

4 x HLTA to be deployed approaches and knowing the children well support the

one per class to cover children with change in teacher.

PPA/ additional release

time providing a consistent

learning experience for our

children.

Learning Assistant CPD | Waldfogel and Washbrook, 2010 studies show the 1/413

Develop LA knowledge of impact of a low vocabulary range at the age of 5

vocabulary and Speech years old.

and Langauge support and

intervention. .

e.q. Talk Boost in EYES Hart, B. & Risley, T.R. “The Early Catastrophe: The

g * | 30 Million Word Gap by Age 3” (2003, spring).

Yrl &Yr 2, .

American Educator, pp.4-9.
http://www.aft.org//sites/default/files/periodicals/TheEarlyCatastrophe.pdf

Class Teacher CPD Waldfogel and Washbrook, 2010 studies show the 1/4

Develop CT knowledge of
vocabulary, speech and
language support and
intervention and reading.

e.g. BEP network
meetings, Talk Boost,
Wellcomm, staff meetings
etc

impact of a low vocabulary range at the age of 5
years old.

Hart, B. & Risley, T.R. “The Early Catastrophe: The
30 Million Word Gap by Age 3” (2003, spring).

American Educator, pp.4-9.
http://www.aft.org//sites/default/files/periodicals/TheEarlyCatastrophe.pdf



http://www.aft.org/sites/default/files/periodicals/TheEarlyCatastrophe.pdf
http://www.aft.org/sites/default/files/periodicals/TheEarlyCatastrophe.pdf

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £206,863.10

Activity Evidence that supports this approach Challenge
number(s)
addressed

Delivery of Talk Boost Talk Boost KS1 is a targeted intervention for 4-7 year old 1/4

in EYFS, Year 1 and children with language that is delayed, including children in

Year 2 by LAs. Reception classes. The programme is delivered in primary

schools by classroom teachers and teaching assistants and
provides a structured programme that boosts children’s
o ] progress in language and communication by an average of 9 -

Tfreltlnlng and delivery 18 months after a ten week intervention

of Lahguage https://www.thecommunicationtrust.org.uk/projects/whatworks/

intervention for intervention.aspx?search=talk+boost&ID=21

identified KS2 Intervention.aspx: = =

children.

Phonic Tutoring

across EYFS- Year 6

by trained LAs dalily.

Delivery of Reading In previous years, employment of a specialist teacher and 1/4

for Meaning additional interventions has enabled 100% of children to

intervention in KS1 by achieve 6 steps progress in reading.

a qualified teacher. One to one tuition | EEF

(educationendowmentfoundation.org.uk)
Delivery of One to In 2020, the employment of this 1:1 tutor enabled 98% of 1/2/3/4

One tuition in Year 6.

disadvantaged children to make expected or better progress
through internal tracking.

One to one tuition | EEF
(educationendowmentfoundation.org.uk)

Small group tuition | EEF

(educationendowmentfoundation.org.uk)

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £143,526.75

Activity Evidence that supports this approach | Challenge number(s)
addressed
Pastoral Co-ordinator/ Social and emotional learning | EEF 3

Behaviour Support
Assistant

To support identified

children across the school

to be ready to learn.

(educationendowmentfoundation.org.uk)

With high mobility, it has been necessary to
support children that have joined us
throughout the year either socially, emotional
or behaviourally.



https://www.thecommunicationtrust.org.uk/projects/whatworks/%20intervention
https://www.thecommunicationtrust.org.uk/projects/whatworks/%20intervention
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

Play Therapy

The school recognises that
for children to be ready to
learn, their emotional and so-
cial needs must be met. For
some of the children, who
have suffered severe family
trauma, provision of counsel-
ling and therapy services has
been essential in providing a
sound foundation for their
further learning.

In previous years, we have also experienced
children being exposed to events that have
led to counselling and such services to
enable them to be ready to learn.

We currently have 28 children receiving play
therapy, 26 children working in Play Groups
and 47 children awaiting sessions.

DMHL

To support children, staff
and parents. Staff are our
most valuable resource and
need to be supported in
their own mental health and
well-being so that they are
best equipped to support
the children.

Relationships as drivers of human
development: Positive supportive contexts
Osher et al, 2019

Attendance Officer — A
significant proportion of our
persistent absentees are
disadvantaged families.

Families have been identified where
attendance has been lower than expected.
Through Pupil Progress Meetings we have
identified where this is affecting attainment
and progress.

Additional actions as they
arise.

In previous years, we have gained support
from specialist units such as The Arc and
The Atrium to support children in staying in
education and being ready to learn.

2/3

BEP Disadvantaged
Extended Activities.

Waldfogel and Washbrook, 2010
studies show the impact of a low
vocabulary range at the age of 5 years
old.

Hart, B. & Risley, T.R. “The Early Catas-
trophe: The 30 Million Word Gap by Age
3” (2003, spring). American Educator,

ppP.4-9. http://www.aft.org//sites/default/files/periodi-
cals/TheEarlyCatastrophe.pdf

1/4

Total budgeted cost: £ 506,010



http://www.aft.org/sites/default/files/periodicals/TheEarlyCatastrophe.pdf
http://www.aft.org/sites/default/files/periodicals/TheEarlyCatastrophe.pdf

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2024 to 2025
academic year.

Progress towards outcomes:

By the end of EYFS or KS1, children have the appropriate level of speech and language
skills in order to access the curriculum.

2023-2024

In EYFS, the NELI programme this year was not finished due to staff absences. EYFS staff
have taken up training from the Local Authority to use the Wellcomm screening and
intervention which will be more sustainable in the future.

In Year 1, 78% of the cohort continue to be age-related and those that are not have speech
and language on their One-Plans.

In Year 2, 82% of the cohort continue to be age-related and those that are not have speech
and language on their One-Plans.

12 of these children are also accessing our Lighthouse provision (in school SLD provision)
giving them tailored support and alternative forms of communication (Makaton).

2023-2024

In EYFS, NELI groups took place. All children in these groups increased their language skills
and 83% of those children are working within age-related expectations. Overall, 78% are now
working within age-related expectations compared to 48% on entry.

In Year 1 and 2, Talk Boost groups took place. In Year 1, all children in these groups increased
their language skills and 75% are now working within age-related expectations. Overall, 82% of
the cohort are working within age-related expectations.

In Year 2, all children in these groups increased their language skills and 100% are now
working within age-related expectations. Overall, 88% of the year group are working within
age-related expectations.

Class teachers have noticed a significant improvement in classroom talk for the children that
were in these groups.

Developing the children’s speech and language skills and broadening their vocabulary.




Vocabulary is significantly improving across the school. Subject Leaders report that children
and staff are using the vocabulary well and this is highlighted on curriculum unit planning. Of-
sted recognised the improvement in vocabulary across the school in all subjects.

Improvement of attendance of the disadvantaged pupils.
2024-2025

Overall attendance is 88.7% for these children. The gap between Pupil-Premium and Non-
Premium is -5.7% which has remained the same from previous years.

Pupil Premium children who are SEND have the largest gap in attendance. This is partly due to
some of these children being on reduced timetables and other children having SLD category of
need.

2023-2024

Overall attendance is 88.5% for these children and has increased or stayed similar in all year
groups from the previous year.

The gap between Pupil-Premium and Non-Premium is -5.7% which is similar to the previous
year. EYFS, Year 3 and 4 have the greatest gaps in attendance. A presentation was made
about the importance of attendance to the new EYFS intake in July 2024.

Targeted support meetings with the Local Authority are showing clear procedures and a
‘support first’ approach is being adopted and supporting individual families to increase
attendance. More formal action is being used for those that are not engaging.

2022-2023

There is a 5.6% gap between disadvantaged and non-disadvantaged children in their
attendance. 74% of the children who are persistent absentees are disadvantaged which has
reduced since last year (78%). Regular meetings are held in school to discuss these children
and termly meetings with the Attendance specialist. Ofsted recognised that although
attendance was below expectations that the school had all the strategies in place to support
this.

Developing the pupil’s social, emotional and mental health needs (SEMH)
2024-2025

Last academic year, 35 children had 1:1 Play Therapy sessions. There were a further 5 ‘sibling
group’ sessions and 25 children were supported in Play Work (from EYFS, Year One and Year
Two). In addition, the play therapist informally supported 17 ‘regular’ children through lunch and
break time drop ins. Currently, there are 37 children on the waiting list for Play Therapy.

The DMHL has completed ‘Drawing and Talking Therapy with 23 children. Currently there are
14 children on the waiting list for support from the DMHL.




2023-2024

Last academic year, 49 children had 1:1 Play Therapy sessions (quite a few long-term
children last year). There were a further 6 ‘sibling group’ sessions and 65 children were
supported in Play Work (from EYFS, Year One and Year Two). The play therapist also
ran one Lighthouse session and informally supported 9 children through lunch and
break time drop ins.

The DMHL has completed ‘Drawing and Talking Therapy with 5 children (consisting of 12
sessions for 3 children and 2 children receiving longer time intervention). Currently there are
12 children on the waiting list.

2022-2023

The DMHL has completed ‘Drawing and Talking Therapy with 7 children (consisting of 12
sessions. Currently there are 12 children on the waiting list.

Last academic year, 55 children had 1:1 Play Therapy sessions. There were a further 5
‘sibling group’ sessions and 56 children were supported in Play Work (from EYFS, Year
One and Year Two).

The attainment gap in Reading, Writing and Maths is wider in KS1 and is generally
within 10% in KS2.

2024-2025

The attainment gap for this cohort has reduced overtime and in some areas is below 10%.
Reading has reduced to -4.1% and SPAG -7.2%. Although, there is still a gap above 10% in
the other areas (Writing -22.8% and Maths -14.3% and combined the gap is -18.6%), the gap
in Maths has reduced by 10%.

2023-2024

The attainment gap for this cohort has reduced overtime but is not within 10%. Reading has
reduced to -12%, SPAG -20%, Writing -25% and Maths -24%. Combined the gap is -16.9%.

2022-2023

The gap in attainment has widened, in most areas, in the National data since 2019. The impact
of the Covid pandemic has impacted on our disadvantaged children. The progress within
lessons is good.

The attainment gap in KS2 widened following the pandemic. This is now reducing in all areas
and is within 10% in Reading and Writing.

To narrow the attainment gap in KS1 within 10%.

2024-2025

10




The gap in attainment in EYFS and Year 1 is below 10% in all subjects.
The gap in Year 2 is more significant in each subject.
2023-2024

At the end of Key Stage 1, the gap has continued to be below 10% (Reading -8%, Writing -10%
and Maths -6%).

2022-2023

The attainment gap in KS1 is within 10% in Reading and has reduced in Writing.
To narrow the attainment gap in Phonics.

2024-2025

The gap in Year 2 phonics remains similar to their Year 1 attainment (-23%) which links with
the reading gap and their attendance gap.

27% SEND: 7 EHCPs (8%) and 18 SEND support (20%). In addition, there are 7 children on
the SEND monitoring list. 63% of the year group are disadvantaged and 58% of our SEND
children are FSM.

The Year 1 gap is -19.6%.

29% SEND: 11 EHCPs (12%) and 15 SEND support (17%). 8 children are in the SEND
provision all day.7 of these children were disapplied and another 5 children did sit the test but
due to poor speech due to their SEND needs didn’t score. In addition, there are 17 children on
the SEND monitoring list. 57% of the year group are disadvantaged and a third of the SEND
children are FSM.

2023-2024

The gap in Year 1 phonics is still wide but has reduced since the previous year (-20%). Within
the Year 2 resits, the gap reduces to -2%.

2022-2023

There is a wider gap in Year 1 phonics (-25%) which decreases with the Year 2 re-sit to -10%.
To narrow the attainment gap in Reading.

2024-2025

The gap in reading varies between cohorts. Most year groups are around 10% or below.
However, Year 2 show a more significant gap (-23.7%) and this has also risen from when they
were in Year 1. This does directly link with low attendance in this cohort.

Year 1,3 and 4 are all below 5% gap.
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2023-2024

The gap in reading varies between cohorts. EYFS and Year 5 shows that more Pupil Premium
children achieve ARE. In Year 1 (-19%), 3 (-27%) and 6 (-19%) the gaps are higher.

2022-2023

The disadvantaged gap in reading ages across the school has reduced by 0.2% since last
year.

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones

are popular in England

Programme Provider
RWI Ruth Miskin
Talk Boost | CAN
Mastering Number Programme NCETM
White Rose Maths Scheme of Work White Rose

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following information:

Measure Details

How did you spend your service pupil
premium allocation last academic year?

What was the impact of that spending on
service pupil premium eligible pupils?

Further information (optional)

As a school, we have also identified other challenges to the learning of disadvantaged
pupils which includes the engagement of parents and the supporting the community with
external influences. As a school, we offer a wide range of support for our parents and are
working alongside ATF (Achieve, Thrive and Flourish) and other external agencies to
support our children in the community.
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